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Abstract
The English syntax course plays a crucial role in preparing future English language teachers. To
enhance the teaching and learning of this subject in philological study programs, a blended
approach was adopted, and a Moodle course was created. This course aimed at improving
students' linguistic competence, digital skills, and time management abilities. The online course
features a combination of uploaded PDF and audio lectures, scanned study materials and
exercises, as well as online assignments with solutions that serve as e-portfolios, providing
students with feedback on their learning progress and achievement. This study evaluates the
teacher's experiences and the students’ attitudes towards the online course to determine whether
incorporating digital technologies simplifies or complicates the teaching of this subject. The

research methods employed are teachers' self-reflection and a questionnaire survey. In the future,
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further research should focus on exploring the challenges and benefits of incorporating digital
technologies into linguistic education.
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1. Introduction

Learning Management System (LMS) Moodle is an open-source platform for creating
online courses and managing educational content. Moodle is designed for teachers, instructors,
and trainers to create, manage, and deliver engaging and interactive learning experiences for their
students. It provides a range of tools that facilitate online learning, such as course content
management, modules for text, multimedia, assignment submissions, grade tracking and activities
such as discussion forums and quizzes. Its key features are course and user management,
collaboration, accessibility, customization, security and mobile-friendliness. Its flexibility,
customization options, and accessibility make it a popular choice, especially for many universities
and institutions in higher education.

LMS Moodle is an effective solution for creating and delivering engaging online
courses. Its open-source nature, combined with its wide range of features and customization
options, make it an attractive choice for those looking to create and manage online courses. Moodle
provides a platform for delivering course content and activities, facilitating collaboration and
communication among students and instructors, and providing opportunities for students to engage
in foreign language-related activities and projects. However, the specific impact of Moodle in

linguistics depends on its implementation and integration into the course design and pedagogy.

2. Literature Review

Numerous studies were conducted on the effectiveness and impact of Moodle in higher
education in general. These studies show that Moodle can improve student engagement and
motivation, enhance teaching and students’ experiences, and increase education access, especially
for remote or underserved students. Kerimbayev, et al. (2017) examined the use of LMS Moodle
for distance international education in cooperation with higher education institutions in different
countries. Luk Ng & Lam (2018) explored the acceptance of Moodle for learning in Hong Kong's
higher education. Teo, Zhou et al. (2019) inspected the factors that influence university students'
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intention to use Moodle. Lai & Lee (2019) explored the frequency of internet usage and key
internet activities among technologically adept students in tertiary education. Cabero-Almenara et
al. (2019) focused on Moodle's technical and didactic knowledge in higher education. Garcia-
Murillo et al. (2020) conducted a meta-analysis on technological satisfaction with Moodle in
higher education. Rodrigues (2020) presented a case study on higher education teachers' needs
concerning Moodle and the impact of training received in the use of the platform. Pearce (2021)
discussed the potential of technology in enhancing social networking and collaboration
opportunities among students, as well as its impact on learning outcomes and personal well-being.
Makruf et al. (2022) investigated the use of Moodle-based online learning management in higher
education. Nyaegah (2022) examined the impact of the COVID-19 pandemic on the adoption of
online learning among undergraduate students at the University of Nairobi.

Several research studies investigated the use of Moodle in combination with digital tools
to enhance teaching and learning. These studies suggest that integrating Moodle with digital tools
can have a positive impact on teaching and learning, enhancing student engagement, motivation,
and performance. Gamification has been a popular digital tool in this context, with studies
exploring its impact on student engagement and motivation when integrated with Moodle (Barna
& Fodor, 2018; Poondej & Lerdpornkulrat, 2020; Moutinho & Azevedo, 2021). Other studies
investigated using smart mobile phones to access Moodle as a means of enhancing student learning
(Papadakis et al. 2018). In general, these studies demonstrate the potential benefits of using
Moodle in combination with digital tools for teaching and learning. However, careful
consideration must be given to selecting and integrating digital tools into course design and
pedagogy to ensure they effectively support student learning and address specific learning
objectives.

Moodle was extensively studied as a tool for foreign language education, with many
studies suggesting its effectiveness in improving student engagement, motivation, and language
skills. Researchers examined various topics related to Moodle's use in English language teaching,
including the overall use of Moodle (Coskun & Arslan, 2017; Jeong, 2017; Butova & Dubskikh,
2019; Prasety, 2021), students' and teachers' perceptions of Moodle integration (Al Yafaei &
Attamimi, 2019; Prasetya, 2021), personalization of language education in the LMS Moodle
environment (Brada¢, Smolka & Klimes, 2016), and using Moodle to support motivation and

autonomy in English courses (Ayan, 2015). While most studies focused on general English
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language learning, a few explored Moodle's use in English for specific purposes courses (Holiver
et al. 2020; Shalatska et al. 2020) and intercultural communication courses (Reid, 2022). Another
study investigated using Moodle to develop communicative skills in reading and listening (Wen &
Yang, 2020).

However, very few studies examined Moodle's use in blended courses within specific
linguistic disciplines in English language teaching and learning. Two studies focused on Moodle-
based courses in English lexicology (Gajdacova Vesela & Puschenreiterova, 2019) and English
grammar (Zabolotskikh et al. 2021).

3. Research Methodology

The research section outlines the methodology employed in the study. To begin, the
research objectives and questions are clearly defined. Following that, the participants of the study
are introduced and characterized in detail. The research instruments used are then presented in
detail. Finally, the results are thoroughly analysed, interpreted, and culminate in the formulation
of conclusions.

3.1 Research Aims and Research Questions:

The research aim of this paper is to evaluate the impact of the incorporation of digital
technologies on the teaching and learning of the English Syntax course. The study aims to evaluate
both the students' and the teacher's perspectives on the online Moodle course to determine if the
use of technology has complicated or facilitated the teaching and learning experience. The research
seeks to answer the following questions:

3.1.1. What are the students' perceptions of the Moodle course on English Syntax in terms of
improving their linguistic competence, digital skills, and time management abilities?

3.1.2. What are the strengths and weaknesses of the Moodle course in English Syntax in terms of
the use of digital technologies?

3.2 Participants:

The study participants consisted of eighty-six second-year students enrolled in the
English Syntax course at the Department of English Language and Literature at the Faculty of
Education at Trnava University. The sample included nineteen single-major students in English
language and Literature, forty-four double-major students in the same field, and twenty-three
students majoring in English language and Culture. The age of the participants ranged from 19 to
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23 years old. Eighty questionnaires were completed and submitted for further analysis. The
majority of the students (75 out of 80) had prior experience with the Moodle Learning Management
System, while only five students had no prior experience.

3.3 Research Methods:

The data used to describe the course was collected from Moodle course statistics. This
data provided insights into time management, including meeting deadlines for assignment
submission. Additionally, information about the students' linguistic knowledge and achievement
was obtained from their submitted assignment portfolios stored in Moodle.

The perceptions of the Moodle course among the students were analysed through a
course evaluation survey consisting of 18 questions. The survey included 6 simple yes/no
questions, 5 multiple-choice questions, 1 question based on a Likert scale from 1 to 5, and 6 open-
ended questions. The multiple-choice and open-ended questions allowed the students to express
their preferences and provide additional comments. On average, the survey took 20-25 minutes to

complete and 80 administered questionnaires were fully completed and submitted for analysis.

4. Description of the Moodle course English Syntax

The 11-week course covered 11 topics, including themes such as parts of a sentence,
sentence structure, forms of sentences, agreement, compound sentence and coordination, complex
sentence and subordination, noun clauses, relative clauses, adverbial clauses, conditional
sentences, and reported speech in English. Each topic was taught using a structured approach that
included a theoretical lecture, handouts with practical exercises, an online assignment, an
assignment key, a supplementary video, an online quiz, or an online test. This comprehensive
curriculum allowed students to engage with the material and assess their understanding through

various interactive and self-paced methods.
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Figure 1: Structure of the Weekly Topic
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(Source: Author’s Illustration)

Throughout the semester, students were tasked with submitting six assignments on the topics of
subject and verb agreement, noun clauses, relative clauses, adverbial clauses, conditional clauses,
and indirect speech. The results of these assignments show a mixed level of performance among
the students. Of the 80 students who submitted the subject and verb agreement assignment, the
average score was 7.77 out of 11. Similarly, 71 students submitted the noun clauses assignment
with an average score of 8.65 out of 11, while 63 students submitted the relative clauses assignment
with an average score of 8.81 out of 10.

However, the performance for the remaining assignments was lower. 39 students
submitted the adverbial clauses assignment with an average score of 5.97 out of 9, 74 students
submitted the conditional clauses assignment with an average score of 4.69 out of 10, and 76
students submitted the indirect speech assignment with an average score of 5.14 out of 8. The
overall average for all assignments was 32.69 out of 59. This data indicates that while some
students performed well in certain topics, there is room for improvement in others. Further analysis
and improvement strategies could be employed to enhance the students' performance in these

areas.
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Figure 2: Example of Student’s E-Portfolio of Submitted Assignments
(Source: Author’s Illustration)

5. Research Results
5.1. Students’ Questionnaires:
The questionnaire aimed to assess the practicality of the Moodle course in facilitating
learning among students. To gather data, students were asked to rate the usefulness of the course
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on a five-point scale, where five represented the highest level of usefulness and one represented

the lowest. The results showed that a majority of the students found the course helpful, with 21

students rating it as 5, 32 as 4, 23 as 3, and only 3 as 2.

The next two questions aimed to uncover the strengths and weaknesses of the Moodle

course, with a specific focus on its use of English syntax. The students' responses were categorized

into four groups of benefits: accessibility and convenience, organization, learning and practice,

and user experience. On the other hand, the drawbacks were grouped into five categories: technical

issues, accessibility and organization, content issues, user experience, and assignment

management.

Table 1: Advantages and Disadvantages of the Moodle course English Syntax

Advantages

Examples

Disadvantages

Examples

Accessibility and
Convenience

online, accessibility all the time
and from everywhere,
downloadable materials
available, easy access by date or
name of the file, accessible on
the phone, no need to write down
everything, no need to print
everything, notifications systems,
easy orientation, deadline
monitoring, the display of
assignment completion time,
keyboard-based task completion,
information letter available,
Moodle-recorded homework
assignments, self-help through
the use of the Internet

Technical issues
with Moodle

issues with Moodle
functionality, including login
and logout difficulties, slow
loading of large files,
compatibility issues with
scanned document formats,
technical glitches, prolonged
loading times, the requirement
for constant internet access,
difficulties with the login
process and having to
continually sign in and out, the
need to continuously look at the
screen

Organization

materials in one place, easy
navigation, weekly division,
well-structured layout, well-
organized lectures,
systematically organized,
centralized storage of
assignments

Accessibility and
organization

inconsistency in the presentation
of course materials, poor device
compatibility, limited
customization options,
inadequate visual display,
unavailability of certain course
content, and preference for
separate upload of lectures and
exercises

Learning and

Practice

self-assessment opportunity at
home, knowledge assessment
exercises, flexible study time,
school-based review tasks, track
progress with checklists,
assignment feedback and
evaluation, mistake identification
key, online access to course
materials, assignments for
theoretical understanding,
concise and clear presentation

Content issues

too much theory, little space for
uploading assignments, lack of
immediate feedback on
assignments, insufficient
opportunities for hands-on
learning, absence of interactive
elements, limited opportunities
for collaboration with peers,
limited use of multimedia
resources, minimal engagement
with course material, limited
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explanations, language
enhancement, lesson skills
assessment, effective revision
aid, adequate task completion
time, convenient practice
availability, weekly practice and
upload schedule, record
completed tasks, reflective
learning experience, engaging
classroom participation, absentee
follow-up resource, abundant
practice exercises, structured and
regular assignment schedule,
theoretical presentations
accessibility, classroom note-
taking assistance

engagement with course content,
limited opportunities for self-
assessment

User Experience

clear and concise exercises for
understanding, beneficial
assignment keys and
presentations, streamlined
assignment process,
comprehensive theoretical
lectures, a diverse range of
exercises for learning, effective
for studying, engaging learning
experience, environmentally-
friendly with reduced paper
waste, increased flexibility in
learning, adequate time for
completion, easy comprehension,
favourable for final exam
preparation with the aid of
helpful course materials

User experience

personal touch missing,
dependence on Wi-Fi
connectivity, unclear material
availability, challenging file
navigation, confusing system
structure, non-interactive nature,
inadequate website design, a
separate section for lectures and
exercises advocated, absence of
face-to-face explanation

Assignment
management

excessive homework
assignments, difficulty
submitting assignments after the
deadline, absence of
notifications for posted lectures,
lack of notifications regarding
homework, insufficient time for
completing assignments, the
absence of immediate feedback
from the teacher, the inability to
communicate with the teacher
regarding assignments, tight
deadlines

(Source: Categories Provided by the Author)
LMS Moodle offers numerous advantages in terms of accessibility and convenience, organization,
learning and practice, and user experience. With its online availability, 24/7 accessibility, easy
navigation, and the ability to be accessed from anywhere, it provides students with a convenient

platform to access course materials and complete assignments. Additionally, Moodle's well-
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organized layout and systematic organization of materials make makes it easy for students to
navigate and keep track of their progress. In terms of learning and practice, Moodle provides
various opportunities for self-assessment, knowledge assessment exercises, flexible study time,
and assignment feedback and evaluation, all of which contribute to a more effective learning
experience. Finally, the clear and concise exercises, a diverse range of exercises, comprehensive
theoretical lectures, and a streamlined assignment process all make for a favourable user
experience. Based on the questionnaire results Moodle provides a comprehensive and engaging
platform for learning and preparing for exams.

However, Moodle as a learning platform has several disadvantages that affect the
technical functionality, content, user experience, assignment management, and accessibility and
organization of course materials. Technical issues with Moodle such as the slow loading of large
files, compatibility issues, and the need for constant internet access were partially frustrating for
students. Additionally, content issues such as limited opportunities for hands-on learning, the
absence of interactive elements, and limited opportunities for collaboration with peers had a
slightly negative impact on student engagement with course materials. Finally, assignment
management was also challenging with difficulties in submitting assignments after the deadline,
and a lack of instant feedback from the teacher. The accessibility and organization of course
materials also posed challenges, with materials showing differently on different devices and
difficulties finding the correct page of handouts and lectures.

The next question asked students to determine which aspect of the Moodle course was
the most beneficial for their learning. The results showed that 52 students found the PDF formats
of the theoretical lectures to be the most helpful, 35 preferred the handouts with practical exercises
for face-to-face seminars, 14 chose the online assignments, and 21 found the assignment keys to
be most useful. As the numbers suggest, many students opted for a combination of the offered
materials.

Regarding preferred study materials, 48 students favoured PDF formats for theoretical
lectures, while 18 preferred in-person presentations and the same number chose recorded lectures.
Additionally, 8 students preferred a combination of PDF formats and recorded presentations, 5
preferred a combination of PDF formats and in-person presentations, and only 1 student chose a
combination of in-person presentations and recorded lectures. These diverse preferences highlight

the need for varied study materials to benefit the majority of students. These insights can guide the
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future delivery and customization of course materials. Reasons for preferring PDF formats include
a preference for reading, the benefits of written materials for studying, and challenges with
listening to presentations. Students who preferred in-person presentations valued visual and audio
learning, while those who preferred recorded presentations emphasized the ability to reference,
pause, re-watch, and study at their own pace. The desire for a combination of formats stemmed
from a preference for multi-modal learning experiences or a reduction in distractions.

Table 2: Form of Study Materials
Pdf formats PDF theoretical lectures Examples

Preference for reading and written
materials over listening to presentations

preferred learning style reading

Benefits of using written materials (PDF
formats) for studying

possibility to print and make own notes, the possibility to study at own
pace, possibility to review and reread as many times as necessary,
easier to concentrate and focus, more organized and available, better
for visual and independent learners

Challenges with listening to
presentations

difficulty focusing and staying engaged, distracted by monotone
presentations, hard to retain information, time-consuming

In-person presentations

Preferred learning method: listening

advantages of face-to-face explanations, the opportunity to ask

questions, interactive understanding through questions, personal
interaction with the teacher, enhanced focus through listening, real-
time learning experience, greater understanding through practical
exercises, teacher-student interaction, benefits of in-person instruction
multi-sensory engagement, personalized teaching explanation,
improved focus in person, more interactive learning experience
listening-based learning reference, re-watching and pausing capability
in recorded presentations, note-taking from recorded presentations,
self-paced study, difficulty with text-heavy theoretical lectures, clear
voice explanation necessity, vocabulary retention through listening
multi-modal learning (writing, listening, reading), advantages of
recorded lectures (pausing, replaying, writing notes), preference for
reading materials (pdf formats), benefits of recorded lectures (own
pace, better memory), in-person vs. recorded lectures (distractions in
the lecture theatre, the comfort of learning at home)

(Source: Categories Provided by the Author)

Combined visual and audio learning

Listening to recorded presentations

Combinations

The majority of students (N=74) reported a smooth experience in finding and accessing handouts
for face-to-face classes through Moodle. However, a small number of students (N=6) encountered
difficulties, such as missing notifications for new uploads, and suggested incorporating page
numbers in document names for improved navigation.

As for work with materials and assignments in the LMS Moodle, results showed a varied
usage of different technological devices. Out of the total participants, 21 utilized a computer, 60
used a laptop, 17 opted for a tablet, and 59 relied on a smartphone. Moreover, 58 participants used

a combination of two devices, with 40 participants using a laptop and tablet combination, 9
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participants using a computer and smartphone combination, and 25 participants using a laptop and
smartphone combination. Furthermore, 16 participants used a combination of three devices, with
9 participants using a combination of computer, laptop, and smartphone, 6 participants using a
laptop, tablet, and smartphone, and 1 participant using a combination of computer, tablet, and
smartphone. Lastly, 2 participants utilized a combination of all four devices. These results
highlight the diversity in the usage of technological devices among the participants in the study,
as they have varying preferences and habits when it comes to working with materials and
assignments in the LMS Moodle.

Out of the total number of students, thirty-eight reported completing their assignments
within an average time of fewer than 30 minutes. Another thirty-six students needed between 30
minutes to an hour to complete their assignments. On the other hand, only six students reported
taking more than an hour to complete their assignments. This information provides insight into the
average time it takes for students to complete their assignments, which can be useful for planning
and managing time effectively.

The use of Moodle as a learning management system encountered challenges with
assignment submission. Technical issues, including system malfunctions and assignment-saving
problems, were reported. Students faced difficulties such as missed deadlines, upload failures, and
invisible assignments. Compatibility issues arose, with some students switching to using phones
for submission. User experience concerns included the need for constant checking and occasional
failures in saving assignments.

In terms of meeting assignment deadlines, out of 80 students, 47 succeeded while 33
missed them. Reasons for missing deadlines range from illness and forgetfulness to busy
schedules, holiday plans, and forgetting to upload completed assignments. Moodle-related issues
like unreliable notifications, limited submission time, and post-deadline submission difficulties
also contributed. Additional challenges included task misunderstandings, competing assignments,
exam preparations, and technical problems such as internet connection issues.

The students had a variety of methods for organizing their work and planning their time
in Moodle to submit their assignments. A significant number of students (N=47) were able to
submit their assignments before the deadline. They used various strategies, such as filling out
assignments whenever they remembered, completing them right after the lesson or seminar, or

making a weekly plan. Some students tried to complete the assignments as soon as they became
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available, while others waited until they had a specific day and time set aside. For those who
submitted near the deadline or after the deadline (N=33), their methods were less structured. Some
students completed the assignments on the day before the deadline or on the due date itself, while
others submitted them in their free time. Others did not have a specific plan and submitted the
assignments on the very last day or the moment they remembered. A smaller group of students
(N=3) faced technical issues with Moodle that prevented them from submitting the assignments
on time. These issues included Moodle not working, the assignment not uploading, and the system
not saving the assignment.

Sixty-one respondents have reported checking the assignment keys in Moodle to
compare their assignments and self-assess their performance. On the other hand, 19 respondents
stated that they did not check the assignment keys for various reasons such as not finding them,
not being aware of their existence, or not checking all of them. This shows that a significant
majority of students made use of the assignment keys as a tool for self-assessment and
improvement.

Students offered various suggestions to improve the Moodle course's use of digital tools.
These include synchronizing Moodle with smartphones and computers for accessibility, improving
notifications, utilizing PDF format, and providing more space for texts. Recommendations also
involve incorporating videos, uploading PDF versions of the entire book for pre-printing or digital
use, sending notifications before deadlines, including Kahoot tests for revision, adding more online
exercises, extending sign-in durations, enhancing digital quality, and providing additional study
materials and videos. Students desired interactive elements, notifications for uploaded
assignments, and a file for uploading notes. Overall, students seek more exercises, comprehensive
materials from the course start, MS Teams functions integration, extended assignment time, and
the option to use Word documents. Feedback indicates a desire for additional activities, such as
explanatory videos, revision tips, online games, quizzes, visual aids, alternative learning methods,
supplementary literature, YouTube videos, and automated online tests, aiming to enhance the
learning experience.

Many students who participated in the online course noticed improvements in their
linguistic skills including a better level of structuring sentences and more accuracy in using
grammar structures. Additionally, they reported a better understanding of sentence elements and

how they function in a sentence, and they improved their knowledge of sentence structure and
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word order. Moreover, some students also improved their punctuation skills, being more confident
in writing commas correctly. However, there were a few students who stated that they got more
confused in grammar and were not sure about the improvements they made in this area.
Nevertheless, many students reported a better understanding of conditionals. Finally, several
students reported that their written English has improved as a result of participating in the Moodle
course. They felt more confident in their writing abilities and could express their ideas clearly and
concisely.

5.2 Teacher’s Reflections:

In addition to the questionnaire findings, this paper includes the tutor-researcher's
reflections and experiences in creating and administering a Moodle course on English Syntax. The
course presented several challenges for the teacher, including technical difficulties, content
creation, time management, student engagement and motivation, language pedagogy, and
assessment. Managing the course settings proved to be the biggest technical challenge while
creating an effective course design that aligned with the learning objectives required significant
effort. Producing content in different formats, such as PDFs and audio files, also required
specialized skills. The process of creating and administering the Moodle course was time-
consuming, and the teacher had to spend a considerable amount of time searching for additional
online quizzes and tests, as well as planning and organizing the course materials. Engaging and
motivating students in an online environment was also a significant challenge, and the teacher had
to adapt her language teaching methods to suit the online platform. Assessing student learning in
an online environment posed several difficulties. The teacher had to read, comment on, and
evaluate numerous assignments, which limited the amount of feedback she could provide to each
student. As a result, students missed out on more profound feedback on their assignments.
Generally, students showed less enthusiasm for compulsory assignments and preferred optional
online exercises, tests, quizzes, and additional video explanations of the topics from different
perspectives.

It is worth acknowledging that creating and administering a Moodle course provided the
teacher with several benefits. Firstly, the process of researching and organizing the course
materials helped the teacher deepen her understanding of the subject matter. In addition, the

Moodle course offered flexibility in terms of course design and delivery, enabling the teacher to
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customize the course content and delivery to suit the students' needs also allowed her to modify

the course based on feedback received from the students.

6. Discussion

To answer the first research question “What are the students' perceptions of the Moodle
course on English Syntax in terms of improving their linguistic competence, digital skills, and time
management abilities?” students showed varied linguistic competence. While some excelled in
grammar structures, others struggled with adverbial clauses, conditional clauses, and indirect
speech. The overall average assignment score below 60% indicates room for improvement.
However, the online course yielded positive outcomes, enhancing writing skills, grammar
accuracy, and comprehension of sentence elements. Students also reported improvements in
punctuation skills and understanding conditionals.

It is apparent that the students developed a certain level of digital skills and were
comfortable with using digital tools. They provided suggestions for enhancing the Moodle course,
including synchronization, notifications, multimedia integration, and improved digital quality. The
focus was on accessibility and interactivity, such as extended sign-in periods, Kahoot tests, and
incorporating Teams functions. Flexibility in file formats and the option to use Word documents
were desired. Students’ suggestions highlighted their strong digital literacy and awareness of
digital tools' potential to enhance learning and actively seek improvement in their learning
experience through digital technology.

As for students' time management abilities, the data suggest that there was a range of
time management abilities among the students surveyed. A considerable number completed
assignments within a reasonable timeframe, with 38 finishing in under 30 minutes, and only six
taking over an hour. Additionally, 47 out of 80 students met assignment deadlines, suggesting
effective time management for the majority. However, technical issues with Moodle affected
assignment submissions, and students encountered difficulties due to other coursework and exam
preparation. Evidence suggests students possess time management skills and strategies, yet
significant challenges hinder their effectiveness in managing time.

To address the second research question “What are the strengths and weaknesses of the
Moodle course in English Syntax in terms of the use of digital technologies? ” the course offered

self-assessment opportunities, flexible study time, and comprehensive feedback, enhancing the
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learning experience. Clear and diverse exercises, along with streamlined assignment processes,
contributed to a positive user experience. Moodle proved to be an engaging platform for learning
and exam preparation. However, challenges arose with the assignment management system,
including complicated late submissions, inadequate lecture notifications leading to missed
information, and short time frames for completing assignments causing stress. Additionally, brief

feedback from the teacher made it challenging for students to understand areas for improvement.

7. Conclusion

Students' perceptions of the Moodle course on English Syntax reveal varying linguistic
competence. The course positively impacted writing skills, grammar accuracy, and
comprehension, but improvements are needed. Students showed digital skills and provided
valuable suggestions for accessibility and interactivity. Time management challenges arose despite
many meeting deadlines. The course provided self-assessment and feedback, but weaknesses were
found in assignment management and limited teacher feedback. Creating and administering the
Moodle course presented challenges in various areas for the teacher, but valuable benefits were
gained. Researching and organizing materials deepened subject understanding, and Moodle's
flexibility allowed customization. Language teaching methods were adapted for online platforms.
Although the online assessment was challenging, student feedback guided course modifications.

The research limitations of the study include a relatively small sample size, consisting
of 86 second-year students from a specific department at one university, and the research methods
limited to teachers' self-reflection and a questionnaire survey (self-reported data). These
limitations should be taken into consideration and future research should address them by
employing larger sample sizes, utilizing diverse research methods, and examining multiple
institutional settings. Investigating specific areas of English grammar, where students faced the
most difficulties, is also recommended. Targeted interventions should be developed to enhance
their understanding and proficiency in these areas. It is important to explore the impact of
incorporating multimedia content, videos, and interactive online exercises in the Moodle course
on students' learning outcomes and engagement. Research should also focus on investigating the
feasibility of synchronizing the Moodle course with smartphones and computers, providing
notifications, and incorporating additional features such as MS Teams functions to enhance

interactivity and accessibility. Furthermore, evaluating the impact of different assignment
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management systems and feedback processes on students' learning experience and performance is
essential. Lastly, it is essential to examine the impact of the Moodle course on the teacher's
professional development, including the acquisition of new knowledge and skills, and the
adaptation of teaching methods to an online environment.

ACKNOWLEDGEMENT
This paper was supported by the research project KEGA 019TTU-4/2021 Introducing new digital
tools into teaching and research within transdisciplinary philological study programs.

REFERENCES
Al Yafaei, Y., & Attamimi, R. (2019). Understanding teachers' integration of Moodle in EFL
classrooms: A case study. English Language Teaching, 12(4), 1-6.
https://doi.org/10.5539/elt.v12n4pl
Ayan, E. (2015). Moodle as builder of motivation and autonomy in English courses. Open
Journal of Modern Linguistics, 5(01), 6. https://doi.org/10.4236/0jml.2015.51002
Barna, B., & Fodor, S. (2018). An empirical study on the use of gamification on IT course at

higher education. In Teaching and Learning in a Digital World: Proceedings of the
20th International Conference on Interactive Collaborative Learning—Volume 1 (pp.
684-692). Springer International Publishing. https://doi.org/10.1007/978-3-319-73210-
7_80

Bradag, V., Smolka, P., & Klimes, C. (2016). Personalization of foreign language education in
the LMS Moodle environment. In E-Learning, E-Education, and Online Training:
Second International Conference, eLEOT 2015, Novedrate, Italy, September 16-18,
2015, Revised Selected Papers 2, 27-34. Springer International Publishing.
https://doi.org/10.1007/978-3-319-28883-3 4

Butova, A., | Dubskikh, A., Kisel, O. V., & G Chigintseva, E. (2019). Electronic educational
environment Moodle in English language training. Arab World English Journal
(AWEJ) Volume, 10. https://doi.org/10.24093/awej/vol10nol.4

Cabero-Almenara, J., Arancibia, M., & Del Prete, A. (2019). Technical and didactic knowledge

of the Moodle LMS in higher education. Beyond functional use. Journal of New

110


https://doi.org/10.1007/978-3-319-73210-7_80
https://doi.org/10.1007/978-3-319-73210-7_80
https://doi.org/10.1007/978-3-319-28883-3_4

PUPIL: International Journal of Teaching, Education and Learning
ISSN 2457-0648

Approaches in Educational Research (NAER Journal), 8(1), 25-33.
https://doi.org/10.7821/naer.2019.1.327
Garcia-Murillo, G., Novoa-Hernandez, P., & Rodriguez, R. S. (2020). Technological satisfaction

about moodle in higher education - A meta-analysis. IEEE Revista Iberoamericana de
Tecnologias del Aprendizaje, 15(4), 281-290.
https://doi.org/10.1109/RITA.2020.3033201

Holiver, N., Kurbatova, T., & Bondar, 1. (2020). Blended learning for sustainable education:

Moodle-based English for specific purposes teaching at Kryvyi Rih National
University. In E3s web of conferences (Vol. 166, p. 10006). EDP Sciences.
https://doi.org/10.1051/e3sconf/202016610006

Jeong, K. O. (2017). The use of Moodle to enrich flipped learning for English as a foreign

language education. Journal of Theoretical & Applied Information

Technology, 95(18). http://www.jatit.org/volumes/Vol95N018/23V0l95N018.pdf
Kerimbayev, N., Kultan, J., Abdykarimova, S., & Akramova, A. (2017). LMS Moodle: Distance

international education in cooperation of higher education institutions of different

countries. Education and information technologies, 22(5), 2125-2139.
https://doi.org/10.1007/s10639-016-9534-5
Lai, Y. L., & Lee, J. (2019). Trend of Internet usage and learning style of digital natives. In.

PUPIL: International Journal of Teaching, Education and Learning, 3 (2), 94 -102.
https://doi.org/10.20319/pijtel.2019.32.94102
Luk, C. H., Ng, K. K., & Lam, W. M. (2018). The acceptance of using open-source learning

platform (Moodle) for learning in Hong Kong’s higher education. In Technology in
Education. Innovative Solutions and Practices: Third International Conference, ICTE
2018, Hong Kong, China, January 9-11, 2018, Revised Selected Papers 3 (pp. 249-
257). Springer Singapore. https://doi.org/10.1007/978-981-13-0008-0_23

Makruf, 1., Rifa'i, A. A., & Triana, Y. (2022). Moodle-based online learning management in

higher education. International Journal of Instruction, 15(1), 135-152.
https://doi.org/10.29333/iji.2022.1518a
Moutinho, G., & Azevedo, I. (2021). Gamification design in education: A case study with

Moodle. In Practical Perspectives on Educational Theory and Game

111


https://doi.org/10.7821/naer.2019.1.327
https://doi.org/10.1109/RITA.2020.3033201
https://doi.org/10.1051/e3sconf/202016610006
http://www.jatit.org/volumes/Vol95No18/23Vol95No18.pdf

PUPIL: International Journal of Teaching, Education and Learning
ISSN 2457-0648

Development (pp. 22-53). IGI Global. https://doi.org/10.4018/978-1-7998-5021-
2.ch002
Nyaegah, O. J. (2022). Online learning amongst University of Nairobi undergraduate students

amid Covid-19 pandemic. In. PUPIL: International Journal of Teaching, Education
and Learning, 6(1), 90-112. https://doi.org/10.20319/pijtel.2022.61.90112
Papadakis, S., Kalogiannakis, M., Sifaki, E., & Vidakis, N. (2018). Access Moodle using smart

mobile phones. A case study in a Greek University. In Interactivity, Game Creation,

Design, Learning, and Innovation: 6th International Conference, ArtsIT 2017, and
Second International Conference, DLI 2017, Heraklion, Crete, Greece, October 30—
31, 2017, Proceedings 6 (pp. 376-385). Springer International Publishing.
https://doi.org/10.1007/978-3-319-76908-0_36

Pearce, A. (2021). Optimal learning using technology: Amplifying students’ collaboration and

social networking. In. PUPIL: International Journal of Teaching, Education and
Learning, 5 (2), 19-32. https://doi.org/10.20319/pijtel.2021.52.1932
Poondej, C., & Lerdpornkulrat, T. (2020). Gamification in e-learning: A Moodle implementation

and its effect on student engagement and performance. Interactive Technology and
Smart Education, 17(1), 56-66. https://doi.org/10.1108/ITSE-06-2019-0030

Prasetya, R. E. (2021). The Design of Moodle-based English language learning environments
(Case study of Indonesian higher education). ELT Worldwide, 8(2), 222-239.
https://ojs.unm.ac.id/EL T/article/view/19934/pdf

Reid, E. (2023). Adapting intercultural communication course for undergraduate English

language students using digital tools [Abstract]. In LLCE2022 = Language, Literature
and Culture in Education 2022: Book of Abstracts (pp. 38-39). Nitra: SlovakEdu.
ISBN 978-80-89864-31-7. https://7df6ec12f8.clvaw-
cdnwnd.com/f1163102c0d0e0a3aae255¢61d630629/200005306-
462be462c0/LLCE2022 BoA.pdf

Rodrigues, S. (2020). Higher education teachers’ needs concerning with the Moodle and the

impact of training received in the use of the platform: Case study in higher education.
In 2020 15th Iberian Conference on Information Systems and Technologies
(CISTI) (pp. 1-6). IEEE. https://doi.org/10.23919/C1ST149556.2020.9141162

112


https://doi.org/10.4018/978-1-7998-5021-2.ch002
https://doi.org/10.4018/978-1-7998-5021-2.ch002
https://paper.researchbib.com/view/issn/2457-0648/6/1
https://paper.researchbib.com/view/issn/2457-0648/6/1
https://doi.org/10.20319/pijtel.2022.61.90112
https://doi.org/10.1007/978-3-319-76908-0_36
https://doi.org/10.1108/ITSE-06-2019-0030
https://ojs.unm.ac.id/ELT/article/view/19934/pdf
https://7df6ec12f8.clvaw-cdnwnd.com/f1163102c0d0e0a3aae255c61d630629/200005306-462be462c0/LLCE2022_BoA.pdf
https://7df6ec12f8.clvaw-cdnwnd.com/f1163102c0d0e0a3aae255c61d630629/200005306-462be462c0/LLCE2022_BoA.pdf
https://7df6ec12f8.clvaw-cdnwnd.com/f1163102c0d0e0a3aae255c61d630629/200005306-462be462c0/LLCE2022_BoA.pdf
https://doi.org/10.23919/CISTI49556.2020.9141162

PUPIL: International Journal of Teaching, Education and Learning
ISSN 2457-0648

Shalatska, H., Zotova-Sadylo, O., & Muzyka, I. (2020). Moodle course in teaching English
language for specific purposes for masters in mechanical engineering.
https://doi.org/10.31812/123456789/3881
https://doi.org/10.55056/cte.378

Teo, T., Zhou, M., Fan, A. C. W., & Huang, F. (2019). Factors that influence university students’
intention to use Moodle: A study in Macau. Educational Technology Research and
Development, 67, 749-766. https://doi.org/10.1007/s11423-019-09650-x

Vesela, K. G., & Puschenreiterova, J. (2019). LMS Moodle benefits reflected by students’

performance in blended learning. ICTE Journal: International Journal of Information
and Communication Technologies in Education, 8(2), 13-21.

https://periodika.osu.cz/ictejournal/dokumenty/2019-02/ictejournal-2019-2.pdf

Wen, J., & Yang, F. (2020). Use of Moodle in college English language teaching (Reading and
listening) in China: a narrative review of the literature. International Journal of
Information and Education Technology, 10(6), 466-470.
https://doi.org/10.18178/ijiet.2020.10.6.1408

Zabolotskikh, A., Zabolotskikh, A., Dugina, T., & Tavberidze, D. (2021). Creating individual
learning paths in the Moodle plugin for undergraduate students to study English

grammar. Education and Information Technologies, 26, 617-637.
https://doi.org/10.1007/s10639-020-10278-1

113


https://doi.org/10.31812/123456789/3881
https://doi.org/10.55056/cte.378
https://doi.org/10.1007/s11423-019-09650-x
https://periodika.osu.cz/ictejournal/dokumenty/2019-02/ictejournal-2019-2.pdf
https://doi.org/10.18178/ijiet.2020.10.6.1408
https://doi.org/10.1007/s10639-020-10278-1

